
Lesson Plan Template 

Subject: ___________________Social Studies___________________________ Grade: _____9_________ 

Teacher: _______________Tiffany Izzo_______________________  

Thinking About Planning: 

1. Pre Planning Information:  

 

The student should have some prior exposure to political systems including the concept of democracy. It would help to have some 

background knowledge on the Ukraine and Crimean crises. The student that was worked with in the prior lesson does have this knowledge, 

but there will be time in the lesson to review and/or develop that background knowledge. 

Some of this lesson can rely on an understanding of U.S. history, which the student may be more comfortable with.  

 

2. Common Core Learning Standard(s) Addressed:  

 

CCSS.ELA-Literacy.RH.9-10.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic 

aspects of history/social science. 
 

3. Learning Target(s): (What will students know & be able to do as a result of this lesson?) 

 

Objective: Determine the meaning of political vocabulary found in a text. 

Goal: Use the Frayer model to examine some political vocabulary found in an article about the recent Crimean referendum. 

 
 

4. Content Information:  

 

The current events happening in Ukraine shed light on the political process that exists in the modern world. There are key aspects such as 

international law, international bodies governing that law and ideas on democracy and self-determination that all play a role in what is 

happening in Ukraine and furthermore with Crimea. 

There are a lot of terms and concepts that students are expected to understand when studying social studies. Often, simple textbook 

definitions are not enough because the application of ideas such as “democracy” can lead to very differing circumstances. Also, while the 

United States has one political system, there are many other styles out there that both resemble and differ from ours. It is important that the 

student have an understanding of these issues in order to understand historical events. 
 

 



 

5. Language Information:  
 

There will most likely be a significant quantity of vocabulary in this lesson that could be difficult for the student. It is not necessarily 

because of lack of exposure or not knowing the definitions, but that the vocabulary can become complicated when trying to understand 

meaning within current events. This is the main purpose behind this lesson. Some language, such as “economic sanctions” can be 

determined from the text or explained, but the more complicated concepts will be used in the lesson with the Freyer model. These will 

be “international law,” “democracy,” “nation-state” and “self-determination.” 

It will be explained to the student, prior to reading the article that some of the content-specific language may be difficult and that for 

this reason, we will be using a strategy to understand them further. 

The student will be expected to identify key events and figures within a text. The student will then define selected terms used in the text 

in his or her own words. Also, he or she will relate background knowledge to these terms and recall information from the articles to 

illustrate a deeper understanding of the terms. 

An article will be provided to the student as well as 4 copies of the Freyer model filled out with the terms and definitions. The student 

will be expected to provide a definition in their own words, but a text-book definition will help the student to do so. 
 

Thinking About Instruction 

6.  Engagement/Motivation 

 

The events happening in Ukraine and Crimea are relatively exciting within the content-area. The article chosen is specifically designed for 

classroom use in the high school setting. It has text features, such as icons, bolded titles, and a photo, that are engaging. I specifically 

printed the article in color for this reason as I think it will help with engagement. 

If there is the same student from the prior lesson, he has already shown significant interest in this topic and expressed his desire to know 

more about the situation. 

 
 

7.  Explicit Instruction 
Direct Instruction-  

 I will start the lesson by saying, “Many times in social studies, there are terms that can be difficult to completely understand. Even if 

we may know the definition, it can be hard to understand when looking at historical events or even current events. Today, we will 

use a strategy called the Freyer model that can help us understand these complicated terms.” 

 If the student is the student from last week’s lesson, I will review the events we had gone over concerning Ukraine and Crimea. If 
not, I will give a brief explanation of some background knowledge that is not provided in the article. 

 I will say to the student, “Before we go into the model, we will look at an article about the recent referendum in Crimea so that we 
can use the information to fill out the worksheet.” 

 Next, we will read the article together aloud. Before we continue, I will review some of the language with the student as well as the 
key players involved and what events occurred. Though much of this will be think-aloud, I will also ask questions of the student 

about what we read to confirm understanding. It is important that the student understand the article. 



 There is a section in this article called “Word Watch” that reviews the Security Council, Kosovo and Chechnya. I will review these 
with the student further and explain that it might help to keep them in mind while we fill out the Freyer model. 

 Next I will introduce the Freyer model to the student by showing him the worksheet and explaining what will go in each box. 

 I will demonstrate how to fill the model by thinking aloud while I fill out the worksheet starting with “International Law”. I will 
read the definition out loud and say, “How can I put this into my own words? I think it is easier to say ‘rules that are agreed upon 

that everybody has to follow’ so I will write this below the definition.” 

 Next, I will fill out the characteristic box by looking at the definition and referring to information I found in the article as well as 

any basic background knowledge that might apply. 

 I will think aloud while I fill out the Non-examples and Examples box. Specifically for the examples box, I will refer to examples 
found in the article such as the United Nations, Security Council and European Union. 

 I will confirm that the student understands the model by asking, “Do you see how we were able to use what read in the article to fill 
this out?” and “What does International Law mean to you know that we did this?” If the student understands, I will move to guided 

instruction with the next model. If not, I will do one more example. 
 

Guided Practice-  

 I will say, “Lets try to next model together” and will present the model of for “Self-determination” and ask that the student read the 
definition out loud. 

 Next, I will ask, “How can you put that in your own words?” I will add my version to of the definition in my own words so that we 
can figure out together what to write there. This is to make sure the student is on track. 

 I will ask the student, “What characteristics do you think apply to self-determination?” We will write these down. 

 Next, I will say to the student, “What non-examples did we read about in the article?” Kosovo, Chechnya, and (partially) Ukraine 

can be pulled from the article. If the student is struggling, we will refer back to the text. 

 If necessary, I will review the key countries involved in the article to help the student fill out the boxes for both the non-examples 
and examples. 

 For each box, I will question why the student chose to put something in example or non-example to ensure he understands why. It is 
quite possible that something could be both an example and non-example. For example, Ukraine has self-determination, but come 

groups within Ukraine might not. It is more important that the student understand why he chose to write it under each. 

 I will review the concept of self-determination to make sure the student understands. If the model is applied correctly, the student 

should be able to explain it to me at this point of the lesson. If not, we can review the model or try the model again with another 

example. 
 

Independent practice  

 I will have a model for “Democracy” available for the student. This term was chosen for independent practice because it is likely 
something the student is more familiar with. I will have the student read the definition out loud and ask him to put it into his own 

words like we did before. I will confirm what he writes to make sure that he is on the right track before moving onto the next box. 

 I will have the student fill out each box independently as we did before, monitoring in between by asking him to tell me what he 
chose. 

 Afterwards, I will ask the student to explain what democracy means to him now that he has filled out the model. 



 
(I would like to also do a model on “Nation-State” but it is likely that this will be difficult for the student. I might do it as a guided 

instruction. I think it would be an effective way to draw together the three other concepts so that we can have discussion 

afterwards.) 
 

Closure: 

 At the end of the lesson I will review with the student how we used the Freyer model to understand the situation in Crimea better as 

well as confirm our understanding of the terms.  I will ask him some questions to get his opinion on the situation and use follow up 

questions that encourage him to refer to the terms we covered in forming his opinion. This will show that the lesson was successful. 

 

Thinking About Assessment: 

8. Type of assessment 

 

The assessment for this lesson will be formative. I will be monitoring the students understanding throughout the lesson. I will also have a 
few discussion questions at the end that are drawn from the article. For example, “What would you do if you were a Crimean of Russian 

background? How about a Tatar, the minority in Crimea?” The discussion will be key to confirming the students understanding. 
 
 

9. Resources/Materials: (What texts, digital resources, & materials will be used in this lesson?) 

“World rejects Crimea’s pro-Russia referendum” The Day, 18 March 2014. 

Freyer Model with terms and definitions, extra copies (blank) 
 
 
 

 
10.  Reflection:  

 

This week, I had a different student who I had worked with before in the first lesson. This impacted the lesson in several ways, but 

adjustments were made to make the lesson successful. The student, [Student A], is reserved and had difficulty with some of the reading. 

Right from the start, he was very hesitant. I could tell by his body language that he was insecure about the lesson. I was concerned at first 

that he would not be able to grasp the material enough for the lesson, but in the end he at least seemed to have an understanding to have a 

substantial discussion. 

 

I knew that I would have to again review the events in Ukraine. I asked him if he knew anything about what was going on and he told me 

did not. Conveniently, there was a world map that I somehow noticed out of the corner of my eye and was able to get up and point out the 

places while I described what happen. (Thank you awesome teacher that put a map on your wall!) This turned out to be the hook in some 

way to get him engaged. When we sat back down, he seemed more relaxed. I do not have a learning style inventory on him, but I would 



infer that visuals help him. When I made a joke about how crazy it is that Russia is going to have this place that is not even attached to it as 
part of its country now, he nodded and even laughed a little bit. 

 

 

We read the article together, I could tell by him stumbling over some of the words that he was having trouble with some of the language. 

This was okay because we were in fact focusing on a vocabulary strategy. I imagine that there were probably more words than we covered 

that he did not understand, but the student is reserved. As we were not doing a close reading, it would not have made sense to go back to 

every word. For the purposes of the lesson, just a basic understanding of the situation would allow the lesson to continue. 

 

The direct instruction part of the lesson went smoothly. I realized as I was filling out the Freyer model though, that I was trying not to pull 

too much from my background knowledge too much as the student did not necessarily have this and I had to try to find information from 

the article. This was done successfully, but perhaps I could have chosen a different term for the direct instruction. A term that either had 

more information from the given text, or something that the student would have more background knowledge on. 

 

The guided practice went pretty smoothly. I was able to draw some of the information to fill out the chart from the student by using guided 

questions. We referred back to the text when thinking of examples and non-examples of self-determination. There was some scaffolding 

needed, but we were able to fill out the model. 

 

For the independent practice, [Student A] hesitated to put the definition into his own words. I think this was not that he did not know what 

democracy was, but perhaps did not know how to put it into words. Also, I think his confidence was also a factor. In the end, the 

independent practice was still somewhat guided. This did not surprise me completely, because I knew this from a prior lesson from him. It 

is interesting because his whole personality and learning style is very different from the other student I had been working with. I could see 

how in a classroom setting, it might be difficult to adjust a lesson to accommodate these very level different students. 

 

For non-examples of democracy, he suggested capitalism. When I asked him why, he gave me a description of communism. This was 

interesting because he knew what he was saying, but confused the terms. It shows how all the terms in social studies can get jumbled up for 

student. This also shows how a vocabulary lesson in a social studies class can be useful. 

 

As I kind of expected, I realized that the model for Nation-state would have to be more guided. Though, [Student A] did give me some 

unexpected non-examples that worked. He suggested religion, which was interesting because while religion can be shared within a nation-

state, it does extend beyond borders. In reflection, nation-state was not a good term to use, or perhaps I should have used it in my direct 

instruction as it was valuable to the lesson, but beyond the grasp of the student. 

 

[Student A] and I were able to have a discussion about Crimea. By the end of the lesson, he had a strong enough grasp of what was going 

on to express some opinions. After I finished the lesson, we still had some time, so I took some of the questions from the article and talked 

to him about it. One of the questions was, “Is democracy always a good thing?” and I was surprised at his answer because it showed some 

understanding of the challenges of democracy. He said that in democracy, there are social classes and that is not fair. We also discussed a 

quote at the end of the article, “A majority decision is often the wrong decision.” He understood that the decision of the majority in Crimea 



meant that some people would have to move, which was unfair to them. By the end of the discussion, we had pretty much reached the 
conclusion that the whole situation is just plain complicated. 

 

I think if I were to do a lesson with the Freyer model again, I would use less terms. With history, the content language can be very 

confusing because it can mean different things in different situations. Also, a lot of time can be spent on one term. I could have done the 

whole lesson on self-determination alone. 
 
 

 

  

 

 

 

 

 

 

 



 



 



 



 



 



 


